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- clear direction from me during the first stages of
development. The CDL group could not trust each other,
and did not share the goals of the program. These
facts made teamwork impossible in the CDL group.

Some of the implications for professional groups
apply to the educational groups. Just as in profes-
sional teams, group development must occur before a
team can develop. Therefore, the group must interact
long enough to work through those stages before a teamv
can deveiop. Since all educational grpups are time-
limited, some may not have enoﬁgh time to develop into
a team.

Educational groups are influenced by the cur-
riculum, department and school. Teams are more likely
to develop if shared goals occur at higher levels
within the educational setting besides the course
itself. When a smali group of teachers with shared
goals for the curriculum teach the prerequiéité cour-
ses, it is more likely that the students will share the
curriculum goals.

One vital finding of this stﬁdy was the effect of
having guest lecturers teach the prerequisite courses
for curriculm and child guidance. The students in the
CDL group stated that they did not feel they were
adequately prepared for the CDL experience, because the

lesson-planning process used in the program was not



237

~taught to them in their prerequisite courses. The
program leaders recognized the lack of commitment to
the program goals, and lack of understanding of basic
concepts which were typically taught in these courses.
This lack of commitment and understanding complicated
this difficult learning experience for these_students.
To some extent the child development program as a whole.
fdiiéd to provide the necessary tools for these stu-
dents to function in this environment. The students
participated in this process by cheating in these
courses, but the fact that this went unnoticed was an
indication of the instructor's connection with the
students. This project is an important contribution to
an evaluation of the curriculum és a whole.

Students, and all humans, are affected by life
experiences and experiences within various roles (i.e.)
teacher), as well as their interaction within the
group. There are instances where other roles také
precedence over those of the group. In the CDL group,
it was appropriate for the pregnant member to focus in
on herself and to the one child with whom she felﬁ a
connection. When considering the team development,
this incident interfered with her interaction within
the group. My role as researcher interfered with my
role as teacher, which also interfered with the team-

work.
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‘Instructors are also human,.and are affected by
life experiences and their own emotions. In a’setting
such as this, where there is daily contact with the
students and intense involvement with each other, the
interaction between the instructors and the students
can be emotional. There are times when the instructors
will over-react or under-react because of their emo-
tions. Diana and I were personally involved with this
program, and there were moments that the CDL group's
lack of commitmént affected our emotions. Our feelings
did affect our,résponse to the students.

This study illustrated many of the implications
for an understanding of the group and team development
that occurs in learning groups and professional groups.
Although the CDL group did not become a well-function-
ing team, they were able to work thrbugh several stages
of group.development. There are many reasons why the
group studied did not become a teém, but there maykbe
other instances where teamwork does develop. Studies
of other groups of interns as they learn now to work
together would provide an understanding of those condi-
tions which are necessary to allow teamwork to develop
in an éducational child develbpment program.

There are many professionai child development
settings where teamwork is necessary. If an under-

standing of how teamwork develops can be achieved,
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these ideas can be applied to the professional setting.
Studies of the working relationships of child develop-
ment profeSsionals would lend useful information to the
field of child development. There Have been many
~studies of teamwork in the.management and counseling
fields. Similar studies in the child development and
child care field could assist supervisors and group
leaders with creating a positive working environment.

Personally, this research contributed a great deal
to my own understanding of working relationships in
various fields. By studying the working relationships
in the child development program, my need to dominate
and control others became painfully clear. I have

‘struggled with this issue throughout the analysis of
this data, and have gained a gréater understanding of
myself és a léader, a co-worker, and a team player.
This study made it clear that the harder I try to con-
trol and dominate others in an attempt to solve a
problem, the more difficult the problem becomes to
control. Through a/thorough search of myself, with the
help of a support program, I have been able to struc-
ture my life and complete this project. With this
project completed, I can take the understanding of
myself that was gained in the process and apply it to

my future ventures.
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Although this study detailed working relationships
in the child development field, I currently work in a
family thefapy setting. It is easy t¢ forget what it
was like to be a supervisor and team leader when I am
no longer in that role. I do not always consider the
impact of my communications on my superviéor and other
team members. The personal struggles I have gone
through.in‘my attempts to complete this project have,
at times, put other relatioﬁships in jeopardy. The
personal understanding I have gained, however, may give
me the tools to release my attempts to contfol others
and allow the power of the whole to direct the parts;
- I am just a part of every group I encoﬁnter, whether
leader‘or follower, and bannot control the destiny of
others. I have found a way to accept this fact, and to:
let it happen, and I am thankful for the role this

project played in leading me to this understanding.



REFERENCES

Bradford, L. (1976). Making meetings work: A guide for

group leaders and group members. La Jolla, CA:

Basic Books.
Brown, R. (1985). Supervising practicum and intern
students: A developmental model. Educational

Evaluation and Policy Analysis, i, 161-167.

Caruso, J. (1977, November). Phases in student
teaching. Young Children, pp.. 57-63. | |

Cassidy, D., Myers, B., & Benion, P. (1987). Early
childhood planning: A developmental perspective.

Childhood Education, 64(1), 2-8.

Cissna, K. (1984). Phases in group development: The

negative evidence. Small Group Behavior, 15(1), 3-

32.
Gibson, M. (1983). Formation evaluation--The effect of

group development. Management Education and

Development, 14, 153-167.

Glassman, U., & Kates, L. (1983). Authority themes and
worker group transactions: Additional dimensions to

the stages of group development. Social Work with

Groups, 6(2), 33-52.



242
Goldman, R., & Manburg, A. (1988). Relationships among
child care professionals: A model of collaborative

e
supervision. Journal of Child Care, 2(4), 53-60.

Hanson, P., & Lubin, B. (1986). .Team building as group

development. Organizational Development Journal,

4(1), 27-35.

Heath, T. (1982). Team family therapy training:
Conceptual and pragmatic considerations. Family
Process, 21, 187-194,

Hughes, R., Rosenbach, W., & Clover, W. (1983). Team
development in an intact, ohgoing work group: A
quasi—field experiment. Group and or anization;

8(2), 161-186.

Lincoln, Y., & Guba, E. (1985). Naturalistic Inquiry.
Beverly Hills, CA: Sage.

Patton, M. (1987). How to use qualitative methods in

evaluation. Newbury Park, CA: Sage.

Schultz, W. (1956). The interpersonal world. A three-

dimensional theory of interpersonal behavior, Palo

Altd, CA: Science and behavior Books.

Stake, R. (1978). The Case study method in social

inquiry. Educational Researcher, 7(2), 5-8.
Tuckman, B., & Jensen; M. (1977). Stages of small-

group development reviéited. Group and

Organizational Studies, 2, 419-427.




243

Yalom, I. (1975). The theory and practice of group

psychotherapy (2nd ed.). New York: Basic Books.




APPENDIX A

GROUP-BEHAVIOR QUESTIONNAIRE

_instructions:» Answer all questions with the first
names only of only two group members. Base your
nominations on interactions in the group. Be sure
to choose two people for each question. Do
include yourself.

1. Which members can most easily influence others to

change their opinions?

2. Which are least able to influence others to change

their opinions?

3. Which have clashed most sharply with others in ﬁhe.

course of the meetings?

4. Which are the most highly accepted in the group?
5. Which are most ready to support members? |

6. Which try to keepithemselves ih the limelight?

7. Which are most likely to put personal goals above

- the group goéls?
8. Which have most often introduced topics'not
directly related to the group's task?
9. Which have shown the greatest desire to acchplish

something?
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10. Which have wanted to avoid conflict in group
discussions?
11. Which tend to withdraw from actiwve participation
when strong differences beQin to appear?
12, Which have sought to help‘in the resolution of
differences between others?
13. Which have wanted the group to be warm,
comfortable and friendly? |
14. Which have éompeted most with othérs?
15. Which have done the most to keep the group lively?
16. Which would you choose to work with?

17. Which have you talked to least?



APPENDIX B

LESSON PLAN DEFINITIONS AND OUTLINE

Activity - An interaction with materials of the
environment that provides an opportunity for
vertical movement on a developmental scale to take
place. The children will develop emerging skills
through movement from simple to complex and
concrete to abstract in terms of materials and
processes.

Environmental Change - A change in materials or the
environment that will facilitate a horizontal
movement on a developmental scale to take place.
The children will improve or further refine an
already apparent skill.

Environmental Constant - No change in the materials or
the environment. Repetitions of previously
introduced experience which will allow an
opportunity to thoroughly explore the materials
provided or complete a previously initiated

encounter.
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Lesson Plan Outline

I. Activity

Environmental Change

‘Environmental Constant

II. - Rationale A.

What is going to be

available or set up?

Where will it be

located?

What materials are
necessary to complete
this activity?

Which children have done
what before?

Is this an environmental
change, an activity or

a constant?

Why are you doing what
you're doing? |

What are the possible

~outcomes of the planned

‘interaction with

materials, individuals,
and, environment?

How do'you want the
teachers to facilitate
the use of the materi-

als?
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- Any specific phrase,
terms, or questions
‘you want teachers to

focus upon?

‘III. Developmental Why - How will this encounter
’ build/continue/enhance
the child's development?
- What specific develop-
mental skills and
concepts will be
enhanced by doing the
described learning
encounter? (Give
examples for each,
broken down into skill

areas.)

OBSERVE - PLAN -~ IMPLEMENT - EVALUATE



APPENDIX C

LIST OF EPISODES

Friday, January 13, 1989 -- Orientation meeting

with Preschool and Infant-Toddler Program Interns.

Tuesday, January 17, 1989 -- First day of
Semester, First day of‘Infant-Toddler Program and First
Planning Meeting.

Wednesday, January 18, 1989 -- Interns wrote first
plans.

Friday, January 27, 1989 -- Interns wrote

responsive plans, which were not prepared as planned.

Monday, January 30, 1989 -~ First intern's
discussion meeting with Diana. Jane absent due to
illness. |

Tuesday, January 31, 1989 -- Activities were not
prepared as planned. Planning for Ann's first head-
teaching experience. Group resisted afternoon
‘préparation.

Wednesday, Febfuary 1, 1989 -- Ann's head-teaching.

day.
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Friday, February 3, 1989 -- Planning for Kathy's

first head-teaching experience.

Monday, February.6, 1989 -~ Second intern's
discuésion meeting with Diana. Jane absent due to
illness.

Tuesday, February 7, 1989 -- Kathy's head-teaching
day. Planning for Debbie's first head-teaching
experience. Jane returned from absence.

Wednesday, February 8, 1989 -- Débbie's head-

teaching experience. Leader's confrontation of

interns.

Thursday, February 9, 1989 -- Pecking Order
emerged.

Friday, February 10, 1989 -- Planning for Jane's

first head-teaching experience. Reading on group

interaction and questionnaire given to interns.

Monday, February 13, 1989 -- Third discussion
meeting with Diana. Interns discussed article on
groups witthiana.

Tuesday, February 14, 1989 -- Jane's head-teaching
day.

| Wednesday, February 15, 1989 -- Intérns'discussed
cheating in prerequisite courées during planning.

Interns questioned leader's purpose within group.
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Thursday, February 16, 1989 -- Interns began self~
monitoring. First lunch outing since orientation.
Friday, February 17, 1989 -- Group confronted

Diana. Ann absent due to family emergency.

Wednesday, February 22, 1989 -- Group began to
monitor itself.
Thursday, February 23, 1989 -- Ann received

vTeaching'Skill Grade.

Friday, February 24, 1989 -- No Program.

Monday, February 27, 1989 -- No discussion
meeting.

Tuesday, February 28, 1989 -- Jane received

Teaching Skill Grade. Group confronted Lisa. Planning
for Ann's first day of secbnd head-teaching experience.
Wednesday, March 1, 1989 -- Planning for Ann's
second day of head-teaching experience. Kathy received

Teaching Skiil Grade.
Thursday, March 2, 1989 -- Debbie received

Teaching Skill Grade.

Tuesday, March 7, 1989 -- Planning for Jane's
first day of second head-teaching experience.
Wednesday, March 8, 1989 -- Planning for Jane's

second day of head-teaching experience.
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Friday, March 10, 1989 -~ Last day of eight-week

period studied. First day of Spring Break.



